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July 2, 1988 70th AFT Convention 
San Francisco, California 

"STATE OF OUR UNION" 

by 

ALBERT SHANKER 

President of A~erican 

Federation of Teaceers 

AFL-CIO 

PRESIDENT SEANKER: Thank you very 
! 

~~Ch' Joan-Har ie. 

It is 3 pleasure to have 

things that \.;e have done 

this opportunity to revi1w some of the 

over the last two years'l some of tne 

things that have happened to our schools, to our to ouri 

union. 

C1 S;itlce we last met two' years ago, J \;\st Ikind of 100kin1 

back,§\pd thin:ldng of some of the major things, somle of the 
~ 

eV~J\:ts.;t,hatf",was Jnvolved in,. SOmE. that all c·£: uSI ,~ere, some 

first thi~g to see is 

" 
,'thel;:. t!;l.!l: eduPfl.tiQhci.'!,\SUEl .hasn't g()neL.away. It I S rtill a major 

cot::\q:@;F~lL ,1':,p the Aluel,ican people and the Ainefican bUfiness 

conununit,y. 

;,;,,@¥er );~lis tl.O years a rtumber of locals in the 

American Federation of ~['eachers, an 

have made maj or si:r ides in terms of 

increasing numfer of locals, 

bringing about!refor:ns and 
~ 

resttuctur ing within thE! it sc:fibbi s:ystem. Arid some I of the 
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• 

changes that these locals are involved in are so rfdical, so 

different from what: has gone on before, that a1mos~ .all of us , 
have had the opportunity to read about them, st .in the 

publications of the AFT, but in national news maga ines, news-

papers, and \-le've seen reports on t:elevision and h 'ard about 

the:n on the' radio. 

And I must say that almost everyone of these major 

8 efforts to tr3.nsform our schools is an effort of a local of the 
I 
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tjOY American Federation of 'reachers, and locals that very 

strong collective: bargaining relationships. 

"" 'va b"n 'nVOIV~ (Applause) 

PRESIDENT SHA.'1KER:. .Over this 

period of timli! in: an intleresting legal suit where' n:.rSt, Louis 

the Superi'ntend'e!'t1tof Schools·'has decided:to f·iLE·e I eachers and 

evaluate 1ihem la:rge!ly onons'.i:telu, .and that .i,s 'e) on trhe test 

scofes of students r a ,v!tjii:Pj!' important. is.sll<'l in, terms olf the 

meif~Iniiof profes-sf6ria'ijE'sm',!.. .Ii. •• i I ;. 

Many of you"l<ist year attende:~"'\Illll~tJW~~"l?rObablY 
the greatest educa tfonal c.§nfElb!:ence j,n. thelUni tedta tes, a 

Quest conference that would have been as big as th 's' convention 

if we I d had enough hotel space, And 

tens of thousands of teachersacrosis 

during the la~t two years 

the country, ~nCIUding 
I 

1 
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, 
many in districts represented by thE! National Educafion 

2 'Associat,ion, havE! brough't in our programs on educatlional 

3':research and dissemination, critical thinking, and iother areas, 

. c 4' ,fields in which we've shown leadership. i 
1 

S During this period of time we also iss~ed a very 

6 

7 
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10 

11 

12 

L~portant document, a statement on the need to hav1 our schools 

and our teachers involved in the teaching of: the meaning of 
I 

democracy. And \'Ie obtained the signatures of suppCi>rt from about 
I . 

200 citizens across the country. I'm happy to say! that your 
, 

state superintendent Bill Honi<J. was not only a si~ner, but 

has actua lly--this sta tEl has contr ibuted funds to 

development Elf textbooks, materials.,. the training 

the ongoing 
I , 
I ?f: teachers, 
, , 

.• :.13, and has had groups working in this state to see tol it that the 

14 I 
C'0t'riculum of the state carri,es",o1,lt. the import.ant randate set 

15' 
i 

forth there;. an extre1Jlely Lmpprt,ant: i,ssue, becausel after all, 

1'6, why do the Amedee,p, peCJ.ple, e'{en }:,ho<je withou~ c hjildr en , pay 

17 for our schools and t46!:I,educ"tiqn of oU,r Ch~il,c~~en'l if not for at 

I 

".;;JB:"'leaEit <!>ne thing, and that is, to maintain".an und'lrst:anding and 

,. a belief and a faith ~n o~r ~,system of goveI'nment. 19", I 
20 

21 

22 

During this period of time there was 1n important 

report by the eommi ttee on economic development. i I had the 

privilege of serving as an adviser to that eom:nit1ee. An 

! 
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extremely important report, a major national busi~e'ss group, 

that went beyond t.he report that it had previously issued in 
r ... ,J 

support oJ: educational reform, and started talkirir about issues 

. , 

like the tens of t.housands, indeed millions of children, who 
I 

will be corning into our schools with terrible hanticaps 

brain damage and retardation unless we provide ad~quate 

care and nourishlnent for pregnant mothers. 

and 

medical 

And for the first time in the histort of Arnerican 
1 

business, major leaders of corporations testifYint 

Congress for major increases in funds. I 

before 

i 
lik~ the so-called: also sa\'! some important cases 

I . 
scopes II case in Tennessee, and another case in rlab~ma, 

dealing with the issues of textbooks and religiou1 issues, 
i , 

cases which showed up the shortcomings of many 01 our textbooks 

but which fort.unately did not support the positiO+ of some of 

16 the' ext:reme groups that were involved in those ca'es. 

18 

19 

20 

21 

22 

Only a few months ago I had the g;~eat privilege of 

representing Lane Kirkl<ind in 
'i. 

a m,~rch in'"arsaw, Poland, the 
, .$ ,. 

first i.llegal march by i301idarity since thedeclaJation of 

marsha.1. law. lind we continue .un our support of t lat great, 

courageous and brave union. 

(Applause) 
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I 
PRESIDENT SHANKER: And some months be~ore that, 

I 
I 

last oc~ober, together with wor ld leader s of other I public 

employee unions, I went to Chile and spent somE~ ti~e there . 

And we have sent some of our leaders down there to Iwork with 

the teachers union. We'll be hearing more about t1at during 

our convention. i 
But this union and the AFL-CIO, and th~ Na tiona 1 

deductibility of state 

now a $40 billion form 

and local taxes rema ined;. anii that is 

of assistance to schools and to public 
I 

employees and to other public services at the state and local 

level. 
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And we saw the creation of the nationall board 
I 

transformed from the Carnegie Board, something thatl started 

with some ideas that we put out there. They were ttansformed 

i 
and modified, but as Bill Eonig pointed out, we havF great hope 

, 

for what that will do for teacher professionalism ih the future. 

I 
And just a few weeks ago I was invited fY Jim:ny 

Carter and Jerry Ford to go to Atlanta to meet Withi roo business 

leaders to deal with the future of education and thr economy. 

I 
I've been over the past two years to dozens of 

meetings of boards of directors of corporations to falk about 

the needs of our schools; meeting wi.th governors, state 

I 
legislatures. It has been a very exciting, very prrductive tt·1O 

years, a period dur ing which the. American Federa tior of 

Teachers, because of the pOlicies that you adop·ted rio n convention 

two years ago, has been :Ln editorials, in articles'lhas been 

recogni:ired as being in t:he leadership, in the of 

bringing about change in our schools. 
, 

Now, I would think that the first thingl' we should go 

back to and look at is what Bob Porter·pointed out 10 us just a 

few minutes ago. When I joined the AFT inl~52' thf 

Federation of Teacher s, ;;lfter 42 years of eXJ.stence I, 
5 0, 000 m~bm = Honall y. In Cho laat two yoar, wt 

I 

American 

had 

gained 



1 

3 

I 
55 ,QO 0 members, more than we gained in the first 42 

1 
years of 

our existence. And that's more than 

Because you know, thesE! are-"-this is 

organizing 5f'POO members. 

growth. In fddition to 

4 growth we constantly have to sign up people to make up for 

5 those ,,,ho retire, thoSE' I.,ho leave, those who move out of 
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! 
There are about 7-1' ,.000 

in order to s1:and still 

teaching, those who pass away. a year 

who move out of the union. So we've 
, 

got to organize 70,000 people a year. 

To show a growth of 55,100 means that all of you 

and your building reps actually signed up 200,elOO me:nbers over 

the last two years: cui te an accomp lishment. 

(AFJ:>lause) 

PRESIDENT SHAtlKER: vie expect to codtinue to 

recogni:t':e those involved in the great organi zing ~ffort. You 

I 
saw quite a large number stand with their golden a1pples. 

Within your locals, many of you si:il,l have large 

numqers of people who are not in the union. We'rj working for 

them, we're negotiating their salaries, we're tak~ng their 
, 

gr ievances, we're representing .. them in Washington liand in .. the 

state capitol, we're doing all sorts of things, 1ut they have 

not yet dec ided to join. 

Nhat these local leaders have found is that if 
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I 
I 

.,klog, keep trYin1' you cen 

get them. And we can make very great progress. ~d I want to 

congratulate the winners. I 

you keep working at it, keej:> 

The new growth is terrific, and we're IgOing to 
! 

continue traditional organizing. But one of the viry key issues 

is growing in many different ways, and I'd like toladdress at 

this time something which was adopted in conventioi two years 

W1 had 

extensive debate. And WE? decided to put in:our co stitution a 

ago, and that is, we modified our constitution. 

new form of membership called associate mem~er. I 

Now we understand that associate memb1rs are not 

I voting members. And they're not members in the sa~e sense that 
I 

we are, or the members in our schools. I 

'ut we .1'0 dlocu"ed .t that time th, fect thet 

there are many people who would like to bE! associa~ed with us. 

I 
~d if we signed up 100, 200, 300, 500, 700,000 pe1Ple like 

that, so that: in addition to our 670,000 members, let's say we 

had another 670, 000 associate members, thE! President of the 

uni ted States, governors and members of Ccmgre!;s, hey won't 

say, well, you've got all these different kinds of members. 

I 
They would know that we 'would have 1.2 or 1.3 or 1.4 million 

members. 
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And while we're not ceasing our effor~s at growing 
\ 

in the regular ways, we ought to, at the same time,' devote 

efforts to bringing in associates. 
II 

Now in your kits are materials on assqciate 
\ 

membership. There's a flyer. There's an envelope.1 There's a 

I 
I sign-up card. , 
i 

We hope that in addition to that one srmPle, back 

ou t there somewhere there are table's with these; thFt you will 

take them with you. Because if each and everyone o~ our members 
I 

would sign up one other person--now, these might be people who 

use to be in our local but they're no longer teach~rs, but 
, 

they'd still like to get the American Educator and hhe American 

Teacher and be eligible for our insurance and have lravel 
! 

discounts and get our cre,dit card and do all these thingS for 

$ 2 5 a year and still be counted as a member. \ 

I 
They might have moved to another district where 

I , 
there's no AFT local. And until there is one, 

i 
1:hey I could 

, maintain their relationship this way. 

We're moving on the retiree membership, which is a 

form of this. And then we just want to expand ,what we call the 

friends of education. Friends, relatives, people t~at you know 

in church or clubs or anywhere else, if each and evlryone of our 
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m_e., canie, around one o. two of the,e, and neit yeor "' 

we come in with not only 30,000 or 40,000 regular J'embers that 

are in collective bargaining units or moving for c Illective 
, 

bargaining, but also bringing in tens and indeed h1ndredS of 

thousands of associate members, our influence with the Congress, 
, 

our influence with the nE,xt and forthcoming admini1tration, 

will be multiplied and will move that much faster. I 

union. 

This is one of the very, very high prio1ities of the 

We'll get to a million the regular way. ~e'll get to a I 
But 

I 
million and a h~lf. We may get to two or more evedtuallY. 

you see that organizing 33 or 25 or 30,000 members is very hard. 

We're going to c:ontinue doing that. 

But we can move up to that 1-1/2 or 2 mjllion mark 

much faster if we make this a priority, and we 
, I 
1.1tend to do 

that. 
I 

Now you see that our growth is in all a1eas. And 

the backdrops that we have indicates that our unijn is made up 

of a number of different constituencies. We s1:art d, and our 

largest; single ,Troup of course is still classroom Jeachers. 

But ove'r the last year we have reCOgnizJd the 

number of different groups in our union in differe1t ways. 

Fo. example, we have a ,pecial co~ittee of the exrtive coonci 
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that's considering types of restructuring for the 0tganization 

so that -these other groups that are with us here tOfa y and that 

have shown such tremendous growth, we're thinking of new 

structures and new ways of pro~iding for increased ~articiPa-
, 

tion for each of these groups. 

I Now while we have a number of different Troups, 

there is a commonality of interest. And that can bel seen in the 
i 

fact that we're all going to be working together atlgetting a 

i 
new administration in Washington, D.C., one that cates about 

education and health care and public services, bec~~se all of 

i I 

I 
The $40 billion that we manage to keep tllere as tax 

these things go together. 

deductible helped not only schools but state and l~l'al public 

services and health care as well. 

We will have a number of speakers at thi1 convention. 

And I am sure that we will find everyone of them maiing a great 

contr ibu-tion to our understanding. 
I 

Let these speakers come to us, and we've 'I selected 

them in such a way, that they touch upon the prioriJies of 

each and everyone of our groups. 

I ' 
William Julius Wilson, 

the University of Chicago who has 

a brilliant: black I scholar at 

written a great b10k called 
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The Truly Disadvantaged, which shows the problems 

schools and other agencies are faced with as a result of poverty 

and urban decay and the rise, the growth of the und rclass. 
I 

Marian Wright Edelman at our civil right~ luncheon, 

really a person who single-handedly has raised the 10ney and 

I has taken nationally the issues of teenage pregnanc~ and neglect 

of children through the Children's Defense Fund. 

Tom Donahue, who is Secretary-Treasurer if 

AFL-CIO, has led the committee on the future of worJ; 

the 

restructuring, improving the AFL-CIO so that it can grow and 

be more effective than it has in the past. 
I 

Dr. Paul Starr, a Pulitzer Prize winning author on 

how medicine became a profession, and the history of the medical 

profession, will be he·ret:o talk to us on an issue 

affects teachers but affects all public employees, he issue of 

privatization, the view that government workers are lazy, that 

i 
government can't get it done, all you've got to do jJs sell 

everything that's nOl" dom! by the government and ha1e some 

private contra.ctor do it and it will be done better.\ This is , 
now his area of concentration, and while his addressl will 

undoubtedly focus on many areas of local and state ]overnment, 

its impact on vouchers and tuition tax credits is vJry clear as 
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I 
And then Admiral Watkins, who is head Of the AIDS 

i 
will be here to talk on that issue, Wh~Ch of course 

! 

is not only an issue affecting our health care peo~le, but all 
I 

of us. I 

Now I would like to touch on some of th~ accomplish-

I 
ments of the other groups, the non-teacher groUPs'IWho are here 

and who are such an important and strong part of o~r union. 
, 

FNHP, healt~ care. This is the 10th bitthday, happy 

I 

10th birthday for that group in terms of its affiliation with 
I 

the American Federation of Teachers. 

(Applause) 

63 locals, 

Over that pe'riod of time, it has grown from 11 to 

representing over 40,000 employees, not!onl Y register d 

nurses, who are 'important, but also, LPNs, medical I technicians, 

physical and occupationa.l therapists, pharmacists, ilaboratory 

and other technicians., 

I 

And recently we have begun taking in a~d are quite 

successful in bringing in doctors and dentists. Arid 
I 

we are 

now talking to quite a number of doctors and dEmti~ts who 

believe that this is the union for them. 
1 

So when we g,=t back here two years fr01 now, don't 
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be surprised. You may be able to turn to the person next to 

you and get some free advice. 

We've had a v,ery good record in the heal th care 
, 

field. They are'tough employers. They hire anti-ujion firms 

to figure out how to keep the union out. In spite f that we 
! 

have won two-thirds of all the collective bargainingl elections 

tha t we have qone into; a terrif ic record. (APPLAU1E) 

And this is another area in which each anld everyone 

of you can help the union grow. If you know people ihO are in 

this field, people in the hospital near you, or in YFur loca1ity. 

Think not only of organizing teachers, and not only I~f associate 

members, but think of people in the health care fiel down the 

road. Host of them are unorganized in this country" and it's a 
I 

great potential for growth for the American Federatipn of 

Teachers. I 
I 

We have also shown significant growth in ur federatio 

of state employees, which includes state and local e ployees. We 

have organized in that fiE!ld 

most part we are bringing in 

organizations that have bElen 

an outre,ach program, an for the' 
I 

entire state and local brganizations, 

there for some time, bul have not 

been within the AFL-CIO or any of its affiliated uni ns. 

We bring these groups in and we have an 
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budget briefing to tie in the relationship between ~he Federal 

I 

budget and what's about to happen to them at the st~te and local 

level. 

I 
We had a national conference on privatizrtion. We 

brought experts in from across the country to famil~arize 
, 

our own members with the kinds of problems they'll ~e facing. 

the kinds of arguments they'll be facing, and how tr handle 

these arguments. 

We have research and training 

area which are separated from our teacher 

operation~ in this 

I 
research and training 

I . 

operations; and we have widespread cooperation withl a 

organizations that are still independent in the hOP~S 

number of 

that by 

working with them and they with us t.hat they will filllow many of I 

I 
their colleagues and affiliate. 

Two years ago we announced t.he affiliatitn of the 
, 

Illinois State Employees Association. And now we h~ve with us 
I 

as new affiliates the Indiana State Employees Assoctation; the 

Kansas Association of Public Employees; the Kentucky State 
I , 

Employees Association. And just the other day our txecutive 
, 

council approved the affiliation of the largest cha~ter of the 
I 
I 

I 
I want you to welcome them to our rankSj They are 

North Dakota Employees Association. 

I 

! 
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all here. 
i 

(Applause) 
II 

Now, our fastest growing group are the 
I 
paraprofession-

als and school-related personnel. 
I 

(Applause) 

In the last t:wo years we have organizedlmore than 

15,000 in this particular group, and their annual ,onferences ar 

beginning, to look something li,ke an AFT convention in both size 

and enthusiasm. ' 

Now, wi" 0.. , •••• , 'owi ••• o,'oo.iog 10• 0 •• '00.'.01 
ing schools, paras and school-related personnel ari included in 

all of our plans for involvement of employees and ~n many cases 

we're developing career ladders so that those emPltYeeS who ' 
I 

wish to move to other categories in the school SYSI: ern can do so. 

But in talking about school, we've got 0 remember, 

that school is, yes, it's teachers and 

it comes to problems, well, disciplipe 

for the bus driver as for the teacher. 

it's students. But when 

is just as iUCh a problem 

A good school food pro-

I 
gram in terrnB of nutrition for many of these kids s the only 

decent meal they get during the day, and without t at uheir 

education would suffer. 

lilld we know the importance of school s~cretaries, 
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, 

I 
custodians, and others. So to have them all in th1 same union 

and working for the same goals is very, very import!ant 
I . 

Now, it's very interesting that about ,ive years ago 

when we started organizing these groups, the NEA u~ed to' put out 
I 
I 

fliers saying that the AFT is going to become an 01ganization 

that is not really professional, because it's taki~g all these 
, 
I 

other groups in. They had posters; they had fliers; they were 

pretty vicious, saying that somehow we will lower our standards 

by taking other people in. i 

They put those fliers out for a number olf years, but 
I 

it's interesting that the NEA is now growing as an ~rganization, 

I 

and they're growing by starting to do what we start~d all those 
, 

years ago. 

So once again, we welcome them to the C~Ub in terms 

of following our leadership in this area. So we fafe stiff 

competition, but both orqanizations are doing this. 1 

I would like to, at this point, this gro~th is 
I 

something which all of you have been involved in. iI:t obviously 
I 

can't be done by essential staff, essential headqUafters. But 

it does take coordination. It takes materials. It takes 

judgment and targeting assistance and funds. 

And I want to at this time thank all of you for 
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I 
I 

what you've done in this ':rrowth. I want to thank 0lr staff. 

I especially want to thank the person who is the gorjratest 

organizing director in the entire labor movement, I own 

Phil Kugler, without whom this progress would not 1'ave 

happened. 

(Applause) I 

Bu 

The main issue that our union has been 11nvol ved in, 

if you ask any reporter or any educator over the la t couple 
I 

of years, has been the issue of changing schools. two years 

ago, as I indicated before, we adopted a very radicl1 document 

called "Th~ Revolution That Is Overdue". 
I 

And if you read it today, you'll find t1at it still 

is revolutionary. And while we adopted it, and in some places 

I 
we're carrying it out, it changes very slow, and itls very very 

difficult to bring about. I 

fu1d so I want to devote the remainder 01 my remarks 

to the issue of bringing about change in our school~, and what 
I 

the union's' role is, and what our next step ought t1 be 

Five years ago, when A Nation At Risk wls P~b-
lished, the funerican Federation of Teachers 1:ook a osition 

quite different from most other groups in the field of 

edlfcation; not that we agreed with the cri,tics, not that we 
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thought they were so accurate in their reports orjin their 
I 

criticism or in their advice. But we did feel th,t there were 

some real problems out t:here, and that if we did n'lt show a 

willingness to cooperate in change, that the Arnertcan people 

would get fed up with their public schools and woild start 

movinq in the direction of private schools. 

We saw the polls where each year the ~arents were 

qivinq the schools worse and worse marks. And I w~uld like to 

say that the problems and danqers we saw then not gone 

away. 

I 

And as we talk about chanqing sc&001s1 this is not 

an academic issue. 

nice to hear every 

It's not just a hObbYhOr~e th1t I have that's 

year or once every two years. ! It remains 

a life and death issue for American public educat~on, for our 

profession and for our lmion. I 
I 

The polls on what the public thinks o~ us are still 
! 

down. The public does not think that there's ve~y much 

improvement in the schools. 

There is still talk about tuition tax icredit and 

vouchers, and more than just talk iibou t these thi9gs. Now of 
" 

course we face all kinds; of outside problems. I flound that ther 

was something .rather obscene about Bill Bennett 
i . 

gert~ng up every 
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! 
couple of months and criticizing all of us for the ~oor 

i 
performance of t.he schools when he was part of an ~dministra tion 

i 
that threw millions of children into poverty; t.hat resulted 

in hundreds of thousands not getting enough health Fare before 
, 

they were born so tha t they come to us so damaged tira t there's 

very little schools can do for them; they've thrownl hundreds 

of thousands into the streets SO that 

of an Administration that has c.reated 

they're homelri ss; part 

such problems for so 

many of these kids, policies that have shut down sol many jobs 

in this country that used to be good middle class f~ne blue 

collar jobs that would enable a family to get alOng[ and have 
I 

thrown these people into poverty jobs, or many of ttem into 

extensive periods of unemployment. To have somebodt like that 
, 

stand up and blame us for not having these kids real Shakespeare 

or James Madison is something that's quite obscenp.-1 

U~pplause) i 

---about being part of an AdministratioJ that create 

tremendous problE!ms and then blames somebody else f~r not 

handling them. 

But in the long run we can't just. stand up and 

! 
can Iblame them. 

But in the long run the public will only support PU91ic schools 

blame other people even if they deserve it. We 

I 
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if the schools do better. 

We cannot overcome all the problems. 

I 
Blut I think 

I 

tha t when we look a·t what's happening now and how wle're doing, 
! 
i 

I think we'll all agree that we can do a lot bettei. 

Now the first thing we need to recognize is that 

the threat has not gone away; it's still there. NOr' it's hard 

to convince our members, and it may even be hard tol convince 

ourselves in this room, about how big that threat i~. 

There 

right in front of 

ar: some threats that you can see~ they're 

you. In the Congress someone int oduces a , 
, 

tuition tax credit bill. Immediately we get the wo~d out. The 

newspapers have it; the television has it; there is a debate. 

Everyone gets unified and gets into the fight becau~e you can 

see the threat; it's'right there in front of you. 
: 
!It's big' , ' 
I 

national; it's tangible. And we'rE! very good at r~sPOnding 
, 

to that sort of threat. 

But there are other threats that are but 

: 

they're not obvious. , Th,OlY' re creeping. They're slpw. It's 

it' 

like the people in t:he auto industry who went to Japan and saw 

I 
in the 1960s that they were making better cars thaniwe were; 

cars that were cheaper. They saw it:. But it didn't all happen 

in one day. The American people didn't go out and, you know, 
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pour kerosene on their cars and burn them up and out and 

replace them with Japanese cars. It didn't happe1 that way. 

If somethin<; like that had happened, fli\aybe the 

American auto industry would have been so shaken 

would have done somethin<; very quickly. But what 

IP that it 

1appened was 
! 

6 that the first year people bou<;ht another 20-, 30 J , 40,000 
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Japanese cars. The next year they bou<;ht another 50,000. The 

next year another bunch. So that each year the ierican auto 

industry lost a percenta<;e, and they started 1aYi1<; off,a 

certain number of workel~s the first year, and som~ more the 
i 

second year, and some more the third. 

Now that you look at it, and if you ]ook at a 
. I , 

I . 
<;raph over the last 10 or 15 or 20 years, it's ve1Y cle~r What's 

happenin<;. It's an industry that may die. WE~ mal! have none. 

But the industry 'Nas unable in the early da.ys to 90bilize itself 

because there wasn't enou<;h of an instant, immedi1te threat of 

I 

death. It was death by stages, death by percenta1es, death a 

little bit at a time, on the installment plan. I 

Well, that's sort of What's happening to us if you 

look around. In the la:;;t two years, Iowa--the St of Iowa 

passed a tuition tax cn!dit bill. Now, of COurse, not all 
I 

people have rushed to take their children out. B It it's there 
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and it's starting to be used. i 

By the way it. was supported by the NEA ~n the state 

because the tax credits were attached to their Salary increase 

in the same piece of legislation. So the teachers ~ad to face 

the problem that if they opposed the tuition tax crrdit bill, 

they were also opposing the bill which contained th~ir salary 

I 
increases. And they chose to support them because they wer e 

I 
interested in the salaries, and somehow weren't fri.htened 

enough of the tax credits. I 
, 

The State of Wiscon,sin this year introdtced their 

voucher bill which passed one house; was strongly stpported by 

I 
the governor; may pass th,,, next time that legislatule meets. 

The State of i'linnesota has introduced a~ individual 
, 

statewide choice plan. It's in the public sector, 1ut it could 

be expanded to the private sector. And that choice \Plan, which 

I 
allows individual families to move their kids from lchool 

district: to school district may very well mean 1:hat Isome of the 

kids who are learning will. be moved out of schools fhat have 

some problems, and it may result in :some districts ~eing 
filled with kids who are concentrated in the undercI!ass and 

create huge problems, because in many of those 

learning models that help to keep the teachers 

" 

sCh01lS the 

in thle school 
I 
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and are role models for 01:her students may very well just move 

out, resulting in a horrible situation of increased 

and isolation. 'I'hat's a 1:hreat. 

10g<ogouon 

I 

New J'ersey has passed an educational banrruptcy 

law which says that if the state education departmenF' in 

accordance with certain standards, believes that YOu~ school 

I 
system is educationally bankrupt, the state has a rirht to come 

put in trustees and take it over so t ha t your school in and 

board and superintendent are removed. Some of us mi~ht not mind 

that, 

comes 

But the question 1S, ~hat comes in its Place?1 And what 

in its place, who are 'they responsible to? Whrt are they 

going to do? Do they have to live up to any of the iontractual 

or legal or other agreements, that are in place? Whpt happens? 

i 
Well, there is the first move now to tak[', over 

an urban district in the i5tate of New Jersey. And e l en though 

t 

at times we would like to remove superintendants of rChOOI 

boards and at times they ought to be" there is no clrar indicatio 
, ! 

that a state board of' education knows how to run 10Crl school 

districts any better than local people do. There is no magic 

answer here. 

But it dOE!S rel?resent a great threat 

contractual relationship. 

cert~inlY 
t 

to our 
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I 
City of Chicago, Illinois legislature!1 has been 

toying with the idea--fortunately, I think killedlfor this 
, 

year--of carving up the city school district into 'Ia large number 

i 
of districts; dismissing all the current staff--ail the current 

I 
i . 

staff--and not giving them any guarantee of reemployment 1n the 
! 

new districts. They would have to be hired and b1 employed on 

the basis of whether the new governing boards or ;ChOOl boards 

in these districts want them. 

Now it took a lot of effort to mOdifylthat and to 

defeat the worst provisions of it. But that is n1t going away 

forever. 

There is one other threat that's out ~here, and 

you'll be hearing more and more about it. And thJt's what's 
I 
: 

happened in England ove.l: the last couple of years_[ The 

parliament in England abolished collective bargai1ing for 

teachers several years ago, somethlng the teacher~ there 

had much longer than we've had in the United stat,s. 

have 

Abolished it; the next thing they didl-and that's 

about to go into effect. This is legislation Whi9h has passed. 

And tha t is this. They've passed legislation tha1 says that 

, 
pa:rents in any school, parentJs 

I 
if 20 percent of the of children 

in any school, vote, they sign a petition, they c~n call for an 
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election of the parents of the children in the schopl to 

determine 

to remove 

education 

parents. 

parents. 

election. 

whether or not the majorit:y of those paretts wish 

that school from the jurisdiction of the ~oard of 

I 
and to run that school by a committee elerted by the 

I 
Now, it's something like collective bartaining for 

They sign a petition; then they get a secfet ballot 
I 

If a majority voting in the secret ballot election 

;1ecide they want their own school, they run the sCh101. They 

\ 
In order to make sure that the parents 1un it 

a right to hire and fire. have 

I 

properly, they have instituted a system of national lexaminations ! 

and a national curriculum which will tell all teach,rs in all 

schools exactly what they have to teach so that theiJr kids can 

do well at the end of the year. 

Now you may say, well, that's England, ahd it's 
I 

not going to happen here. Well, what happens here freqUentlY 

moves Qver there, and wha 1:: happens there frequently \noves here. 

On television a number of months ago I was watching r-SPAN and 

saw the Republican Nationcll Gove.rnors Conference. Apd there were 

: 
three or· four governors who got up and made speeches I about 

Margaret Thatchers wonderful reforms, and about how those reforms 
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! 
ought to become the' basis of the Republican Party 'I s platform 

for education ill the united States. i 
I 
I 

Now it might not happen this president4al election, 

but it's something ·to watch for, and it's somei:hing to worry 

Great Britain is not known ~s a radical na~ion. There about. 

I 

is a very conservative prime minister 

radical and something that turned 

doing someth1ng very 

out to be, a1 least 

according to the polls, very popular over there. 

~hat is I believe that we are in a situation 

something like the auto people in the 1960s. They' were 

abl.e to see what the Japanese were doing, and they knew it was 

I 
a threat. But somehow, they weren't able to mobilize the 

industry or the union orthe other people fast enougr to be able 

to make a better and a cheaper car. 
, 

" 

i , 
Not until more recently, when it became!obvioUS 

that they were going to qo out of business complete~y, did 

they start working on things like the Saturn projecf and other 

I , things. 

I think that's very much the position are in. 

I hope that when you return to your locals and your colleagues 

I hope that you will share these things with them. Because in 

An 

10 or 12 years, or maybe in even less time than tha we may not . i ' 
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just have Iowa with tuition tax credits. We may hive five or 

six states. And we may not just have one s1:ate cOisidering 

vouchers, but a few with them. We may have choice ~lans· which 

are destructive of many of our urban school distritts in more 

than one state. We may have these bankrup·tcy plans ~ and we may 

, I 
have these what are called opt-out plans ~n Englan1 where 

schools can opt out of the regular public school s~stem and 
, 

become sort of government financed private schoolsJ 

It won't happen all across the country at once. 

won·1 t happen in every state at once. Not all panjnts will 

take their children out at once. It will all be 1'0• and 

easy. 
I , 
I 

It 

And precisely because it's slow and ear uolm 
we 

go back and warn and educate and inform our own me bers we 

won't do very much about it. Nobody's going to be Ivery 

motivat.ed to do very much about improving or chang' ng schools 

if we think nothing's about to happen. 

nothing's changi.ng. 

Well, things are changing. 

indicators. We should not wait until 

time to start do ing somet:hing is now. 

Eve:r:'ything's okay 1 

! 

There are :hese terrible 

it's too la e. The 
\ 

Now the reasons--so the danger is there and it's 
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very great. And it's more dangerous because it's 
I 

s~ow and 

creeping and incremental and not visible, and becauke you will, 

when you start saying thE!se things t:o teachers, thet, re going to 
I 

look at you the way people look at me a lot of thes~ places: 

What are you so worried about? Everything was okaYI this year. 

~le got a good state aid package, and we got a good cfntract. 

, 
I can assure you that we do have a repfesentative 

I 

of our British affiliate of the IFFTU here, and I htPe that 

many of you will have ar opportunity to talk with htm and see 

really how unexpected--'I'm sure that. t.here was no o~e in England' 
i 

who five years ago, if you s ai.d five years from now the parents 

will be able t.o vote t.o, take their school out and ftre anybody 

they want and there'll be, a na.tional curriculum, thjY say, you 

go off to the looney bin; you're crazy. It would htve been 

viewed as insanity. 

It's there. So let's take it seriously and let's 
I 

spread i:he word. I 

Now, is this feeling that schools aren'i doing so 

well, is this just a bunch of enemies of education who are 

spreading the word? Or a:t·e there reasons? I 
the schools arJ 

I 

Are there good reasons? What indeed 

like? 
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! 

i 
Now, I've had spme problem with this. Because I've 

been going around the country talking about ,some Oflthe results. 

And I have been saying, Clnd I'm saying here 'today, I hat any 
, , 

reasonable person looking over the results would sar that we 

are only educating--the school system of this counrry , public 

schools of this country--are only bringing to a levtl, ,fairly 

modest level of education, I'm not talking about sOfe high 

intellectual standard, and we'll get to the standar1s in just 

a minute, a very small proportion of the youngsters who go to 

should be saying good things about the schools, andl' inst~ad, 

look what he's saying. He's talking against teache s, and he's 

Some of you ~ave "cittem 

me letters. And some of you have sort of button ~oled me 

giving very bad public relations. us 

But it's not just the NEA. 

I 
and said, Al, when you say that, it's bad PR; it dotsn't look 

good. And some have said, gee, that's not what my fistrict is 

like. We're doing really great in my district. 
! 

I <jlon't see 

the kind of results that you're talking about there 

So I would like to talk about why I say,this, and 
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i 

then share with you, and for some of you, share I 
fOr a second 

2 or third time, whai: some of these indicators are. 

3 

4 

5 

6 

7 

8 

9 

People come up and say, gee, you used to be known 
! 

as Big Al the teachers' pal. What's happened to YFU? I·ihy 

are you saying all these things now? I 

Well, first, I think you all know thatl I am not 
! 

, h h h ,I. f a ttacklng teachers. Teac ers are as muc t e vlctiffiS 0 a 

system 'tlhere they are forced to do things they donl't want to do 

and that in many cases they know will not work, befause that's 

10 wha t they're told to do" And if they didn't do i tl tha t way, 
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they would be in deep trouble. 

So it's not a criticism of teachers; a criti-

cism of the way schools are organized. No more ttan it's a 

criticism of auto \.;orkers that were losing that rate. The auto 

'tlorker came and did what: he was told to do. He difn' t design 

the au'tomobile. He didn't design the prodU<i:,t. Heiwasn't' 

responsible for the quality control or for anythin~ else. He 

was just told, here, sit there and do that or 

that, and he did it. 
, , 

and do 

But ultimately, it's the auto worker w~o pays the 

I 
price. And even though we are not the ones who al,e designing 

the schools. We're carrying out the orders; we're doing it as 

well as we possibly can. When all is said and do~e, if the 
, 
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public loses faith in. the schools, we will be, stu~ents and 
i 

2 teachers and others employed in the schools, will e victims 

3 once again. 

4 

5 

6 

Now, secondly, I think we ought to 

no vie',; in my mind, as Bill Bennett seems to, 

the schools have gotten worse; that once upon 

kno that I have 

"oj ,omehow 
a tiIfe there was 

i 

7 a golden age where everyone sat in school and read Shakespeare 

8 or James i4adison and worked on probability theory nd calculus, 

9 and all of a sudden, along carne teachers' unions a d tenu~e 

10 "nd collective bargaining and a few other thinqs. Then all of 

11 a sudden kids' scores went down, and they stopped learning, 

12 

13 

14 

15 

16 

17 

18 

19 

21 

22 

I 
and standards went down, that sort of thing. I 

'l'hat's nonsense. There was norgolden 1ge. In 1940 

about flO percent of the kids dropped out and only 40 percent , 
stayed i.n schoo1. vie ar,~ doing better than we eveJ did before. 

Ke are keeping more kids in school for much longer periods of 

time, and they are learning much more. 

do:img' >Illunh 

in trouble. 

But that isn't--unfortunately, sometim~s you can be 

better than you ever did before, but: yo~ 're still 

For example, the automobiles that Arne ican manu-

facturers are,'making thi~; year are a hell of a lot better than 

the automobiles that they used to make in 1950. I don't know 



2 

3 

4 

5 

6 

7 

8 

9 

jo 

11 

12 

13 

14 

15 

Hi 

17 

18 

19 

20 

21 

22 

-33-

I 
] 

of anybody who would trade this year's or last year]'s model 
i 
I 

for a 1950. Bul: in 1950, everyone wanted an. Americian car 

because there weren't any Japanese cars around. 'ljhere wasn't 

any competition. \ 

I 

So it's not ct question of are we betterl today. 

When kids dropped out in 1945, they dropped into a Iworld where 

they could go out and make a lot of money in jo ts t~at were 

there, good union jobs. 

hhen they drop out today, there is not 

It's not that we have gotten worse .. I',e're doing 

heck of a lot better than we ever did before. 

I 

~ world. 
1 

b1f'tter; a 

i 
! 

But that doesn't'mean that it's good enpugh. It's 
, 

not our fault that it's not good enough, and it's ntt good 

enough not because there's something \~rong w.ith usl' 
I 

It's 

not good enough because the wor Id around us has changed, and 
I 

the consequences of not <~Jetting an education'--

(Applause) 

-·-the consequences 

very different today than they 

of not getting an edrcation 

were at that time" ! 

, 

are 

Nmv, I think the third thing that's imPrrtant here. 

is that it's not true that if you acknowledge probl1ms that 

you have that the public necessarily looks down on you and 
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critici>!es YOU. And I think the best example to!lOOk at here 

! 
is medicine. This country has spent billions of iOllars in an 

effort to try ·to cure cancer over the last 20 year,. And most 

areas, we're no c loser now than we were before. \. 

solved. 

There are a few cancers that have bee1 cured and 

But some of them have actually increasedj 

I don't see any doctors walking aroun1 saying we 

have found a cure. I don't even hear them saying I.a cure is just, 

around the corner, or we'll have a five-yea.r repo4t card on how 

well we're doing on this. 

Doctors are honest with us. They say, it's tough. 

12 \'le don' t know how to do it. \~e' re working as hard as we can. 
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And here's a new disease that pops up that:·.threatens all of 

civilization, AIDS. We don't know very much. ~lr're trying. 

The idea tha.t we should somehow turn tris whole 

thi ng into publi c re la tions . I must say tha t I was jus t 

some months ago on a platform with leaders of varirlUS education 

groups on the national scene. I 

And one of the top leaders of the NEA f~ the end 

of that forum said, there's nothing wrong with AmeflCan educatio 

that couldn't be cured if each of the organizationl
i 

here would 

put up millions of dolla.rs and we had a big televi, ion 
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corrrrnercial campaign telling everybody the schools wonderful. 

i 
Well, that's what the auto manufacturers thought 

I 

in 1965. 'J:hey thought tha t i. f you just do a gooil promotion 

I job, you don't have to worry about whether anYbodY else 

has a better automobile. 

, 
" It will not work. Nm" I think there rS another 

reason for leve lling wi t:h the pub lie. They' re 90i~g to know 
I 

anyway, but there's something else out there, andlthat is the 

belief that if the schools aren!t doing well, it'sibecause 

teachers aren't planning their iessons right; it'sibecause 

we're working too short a year; it's because we dOf't have 

expectations of our youngsters.: 

high 

I 
Notice the whole thing is blaming the ~eople there 

for what is happening. And somebody'has to stand tp and say, 

look, 1:he system isn't working very well. And theri are lots 
, 

of kids who aren't making it. But it's not becau~e of what 

we're doing. 
, 

He're not paid very well. We work hard as 

And we are the first to be disappointed. We came {nto 

field because of what we want to do for kids. 

anything. 

this 

I 
l\nd it isn't what we're doing, or tha1 we aren't 

trying hard, or that we're not good enough. Sure, Iwe could 
I 
I 

I 
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give a slightly better lesson, or slightly bet:ter this or 

2 that. Everybody can improve a little bit. 

i 
3 got are not in [What we are 

in our intenti9ns or cur 

But the problems we've 

4 doing. It's not in cur efforts or 
I 

5 expect.at.ions. The problem is in the \vay you have organized this 

6 whole t.hing, just as it wasn't the auto wcrker wh9 was laying 

7 down on the job. It was a stupid assembly line, land a 

B rotten design of an automobile, and it wasn't the worker 
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who wasn't working. (APPLAUSE) 

Look at what's happening in the autom bile industrY'1 

The Japanese have come over here and cpened up s01e Japanese 

auto firms, run by Japanese managers,and hired exactly the same 

UAI'I people and put them into--exactly the same wotkers in a 

I 
number of plants, some cf them right here in calilornia, are 

turning out excellent autcmobiles . 

It wasn't the wcrkers who weren't dOitg a good job. 

It was management. t.ha t didn't kncw' hml to crgani zf the system 

of prodUction. 

(Applause ). 

And so I would like to. share with you what some of 

these resul'ts are. They never cease to shock me, even though 

I talk about them at lE!ast once a day. And I them hard 
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to believe too. 

But we do have one system of national assessment 

that most people have erreat confidence in. It' s n~t perfect, 

but it's the best thing we have. It's called the tlational 

Assessment for Educational Progress. It's f inanfed by the 

u.s. Government. This year we managed to get th~m a 
, , 

substantial increase in funds and also philosophy I and 

direction, so we'll even have better assessments tn the 

I 
IT-year-old 

future. 

But here's the evidence. These are 

d1n't just 'T who hove 

kids who are being assessed nationally. Please 

think that these are urban areas with a lot of 

got'lots of problems. This is national. 

These are l7-year-old kids who are st~ll in school. 

That means the dropouts are gone,so these are the good kids 

16 who are going to graduate later this year. positjve selection. 

17 

18 

19 

20 

21 

22 

These results should be good. Dropouts are gone. 

In the most difficult writing examination, it asks 

the youngster to write a letter to the manager of a supermarket 

a couple of blocks away from the school applying f~r a job. 

The letter is not market: for perfect grammar or peFfect 

spelling. The idea is, can i:he kids give one or tro arguments. 

i 

I 
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the dropouts have gone who can write that acceptable letter 

just before graduating high school is 20 percent; 120 percent. 

Eighty percent of those who are still in school wr~te below 

I 
that level, and then I'd have to flash on what the~ consider 

to be unacceptable,. There's no difference as to wlhat they 

consider t.o be unaccept.able. There might be a dif~erence as t.o 

I 
whether the acceptable one is really acceptable. Fut there 

wouldn't. be one in the other direction. I 
, 

Now, very import.ant.. Second one: mathrmatics. 

Show the student.s six common fractions. The kinds that they 

get in class almost every day from the time that tpe y get 

fractions. Nothing huge or fancy. And ask them t~ put these 
! 

fractions in size places, smallest one first., largekt one last, 
I -

et cetera. 

The percentage of graduating youngster~ who can 

do that is 12 percent. 

Now let's take this one. You give a kif a picture of 

a railroad or bus t.imetable. And you say to the ktd, you are goi g 

i 
from Philadelphia to Washingt:on, D. C. What train to you have to 

catch on a weekday in order t:o get into Washingtoni just before 
i 

6:00 p.m.? I 

The percentage of kids who were able tt figure 
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The kid is told in the ~s~onstbreUCsutr~'OenySo'uthiieakree 
be a lot of applicants for the job, 

best argument you can. So wha,t they're looking fot is 

will 

the 

something 

like, I used to work in my uncle's grocery store, afd I know how 

I 
important it is to come on time because I know you111 be countin 

on me. Or, I know you'll lose the whole day's profits if you 

don't knO'.., how to count change, and I know how to do that. Or 

I used to collect the dues, I was the treasurer of Imy Boy Scout 

troop. Or something like that. I 
One o~ two reasonl 

, 

t 

critical thinking, persuasion, express~on. Nothing 

very intellectual. This is not Shakespeare or Dic~ens. 
just writing a simple letter. i 

i 

It's 

I 
What: I should have done is to flash sOJe, of the 

sample letters up on the screen here. We'll do t1at in the 

future. But something that the National Assessmenti considers to 

be an acceptable letter. 

If you saw an acceptable letter, you wo,uld not 

i 
think it was a very high standard. It is not high. It is so-so 

you know. You wouldn't think much, but all right, let's accept 

that standard and say it"s acceptable. 

i~ oohoo1 aHa. The percentage of kids who are still 
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that out: 4.9 . 4.9, 17-year-old kids, 4.9. By 
I 
I 

way, if 

all minorities are excluded, and you have whites 0rly in the 

I 
I sample, it's 5.9. 

So I mean, look, we still have a lot o~ special 

things that need to be done for the years of discr~mination 
I 

and poverty and everything else for minorities to ratch up, 

but the educational problem in this country, minor~ties are 

catching up, that's one of the results that the NA~P results 

show. I 

And if we get an administration that p~ts more into 

Chapter I and early childhood and these things, mi~. orities 

wi 11 catch up. I 

But the problem is with our entire SYSi' em as well. 

(Applause) 

Now, if you look at history, you've seen the results 

the number of kids who know what half century stalln lived in 

or Lincoln lived in or \'iorld War II took place in ls just 

I 
abysmally small. And there is no way you can have an intelli-

gent discussion about any current E!Vent unless you have a 

placement of some things in history. ! 

Is our helping coritras in Nicaragua th~ equivalent 

of Munich which will result in a further conflict In the area? 
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Is it the equivalent of Vietnam, where we're going to get 

sucked into an unwanted war? 

I mean, the thinking about history and current 

events is always in terms of what was it like that went on 

before? And you have to have pictures in your mint of who 

the actors. What happened when? What happened ber, ore a, nd 

after, and why? 

were 

And if you don't have that, you have nt understand­

ing, you have no basis, for making political decisions now, to 

say, I'm going to vote for this candidate rathe~ tlan that one. 

I And if you look at the results, they drn't have it. 

And the mathematics results that came out a few we~ks ago, 

absolutely dismal. i 
I 

Well, what percentage of the kids on the basis of 
i 

this and other evidence are we educating? If you feallY want 

to talk about any sort elf an 

kid who can do really two or 

intellectual standardl 

three step problems il 

that is, a 

mathematics, 

somebody who can read a really good book and under tand it; 

somebody who can write a good letter, not just a m'nimally 

passable one and all that, it: may be 9 percent, 10 percent, 

maybe less; maybe slightly more. 

If you take these figures--now remember, 25 percent 
I 
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of the kids have dropped out already. 

\ .. +"'~ '-;"" (;,~: :'~l"', ,'''/:: 
.'>"; "> . :'~:'l; ',. ','-;" 
{' j.. ~{(,.:_:i.j \ \/ C 

~,::.:: <··-·~;l;- ~:,~ F~r";:­
[~!,:r :-;;':Y,\'JI.; :P?!t·.~~~,-J::-4 .. 'nJ 

Some of tho~e are ,. smart 

kids who were angry, or got hooked on drugs or som~thing else. 

i 
But most of those kids ,muld probably not do as we~l. They 

: 

were having problems in school. Ma.ybe we're educaj::ing 20 

percent of the kids. 

I 
It depends on what standards you'd wanj: to have. 

I 
/1aybe you would say we're educating 25 percent. MtYbe you 

want to be real lenient and have really good pUblib relations 
I . 

and say we're educating 30 percent. /1aybe you'd htggle and 

you'd get me up to 35. 

I 
But I assure you that if you were sitting there 

I 
with these results in front of you, the actual paplirs of what 

the kids are doing, I guarantee that there isn't a person in 

this room who, if they had the materials in front 

who would say, we're educating 45 or 50 percent. 

very fE!w who would say 40 or 35 or even 30. 

qf them, 

~lhere are 

I 

Now that means that small changes will Inot work. 

I should add one other thing to these results. Thl results 

show that 75 to 80 percent of the kids are learninj: very little. 

No.w there's further bad news unfortuna ely. The 

kids who are learning. what you learn is that the !ay we learn 

i 
in school can't be appli,,!d to anything in the real ~orld. That 
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is, unless you're going to be a teacher or a cOllete professor. 

where it does come in real handy, no one goes to wtrk with the 

notebooks that he had in. high school or college and says, 
I 

now let's see what I learned in that course, and afPlies it. 

Instead, they turn to the person next ~o them and 

say, what are we doing here and how do we do it? That is, 

7 most people learn through some sort of apprentices lip or 

8 

9 

10 

11 

12 

13 
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training program right on the job. And that's a w ole new 

area of research that people are going into, sayin , look, on ., 
I 

the job you are expected to work 

I 

with five or six ~ther people. 

In school, if a kid turns around to the one next ~o him and 

called collaboration. 

II work, says, how do you do this. it's called cheating. it's 

I 
and you didn't 

f~red for that. 

If you got something wrong at work, 

lean over to ask the person next to you, you'd be 
I 

A1e you crazy? 

wh4 can help you 

Somebody would say, what' s the matter with you,' 

You've got all sorts of people right around you 

In school we'd say, you' '\~e go·t to learn the whole "hing indi vid­

ually or by yourself. 

I 
At work, there are all sorts of instrjents. I mean 

nobody actually has to do all this division or an:1hing else. 

You know, there are calculators and computers, and there are 
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! 
all sorts of little tools that people have, on all Isorts of 

I 
jobs. Schools are placed where you almost never s~e these 

I 
tools. You've got to do it all in your head. So ~ll the kids 

! 
who can do ithem, could do them if they had these gadgets, think 

! 
they're dumb and think they're no good. 

~ut So a lot of kids who are pretty smart can't 
I 

manipulate abstract symbols outside of any oontext I and do it 

all by themselves, who could be very valuable workers out there 
, , , 

because they can work on a team and they can do it Itogeth,,;r and 

they can get the answer right, if it's a practical ~roblem and 

if it's in context and they have tools to use, largr numbers 

of kids are being told they're stupid because they ~an't do 

1 

something which isn't going to do them very much gopd later on 
I 

anyway. 
, , , 
I 

So that's--we need to do a good deal oflrethinking . 

are 

I've indicatE~d, it's not because teache±:s are not 
I 

committed or working hard. It is because of a systet. 

1 

want to touch on a few of' the things that we do knot. 

And I 

We know that schools as now organized dtn't work 

i 
for most kids. They don't work for most kids because 85 

I 
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percent of what goes on in school is talk. i 
i 

Now, if I VlEire to ask you, what· do youlremember mos , 

if you listen to people talk for six hours, i 
or if you watch a 

I 
4 movie, which one would you remember more? 

5 
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If you listened to someone talk for 

if you sit down with three people and really do 

sit hours 

sorpething 
! 

or 

together, what grabs you more? 

I mean, there's no question about it t.at one of 

the things that gets our attention the least, that! grabs us the 

I 

least, is the thing that most school is made of. i 
So: a lot of talk. And by the way, i~'s 

1 

way schools are. You've got to cover the materialt. 

got to talk because you've got to worry abou t what 1\ s 

i 
be on those exams later on. I 

You've got to cover it, and you've gotl to 

the 

You've 

going to 

rehearse, 

and you've got to practice. And essentially, mostlkidS don't 

learn that way, and most: adults don't learn very milch that way. , 

And we don't have another way Of. reaching most kidr- We don't 

have the time, and we're not encouraged to do it. : 

If medi.cine were organized the way edufation is, 

then this would happen. You would go to a doctor.' The doctor 

would look at you and li.sten to you, and he'd say, here, try 
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1 this medicine. 

2 Th:~ee days later, you would return. i 
~nd you'd say, 

3 I 

~ook, I got doc, not only did that medicine not cure me but, 

4 this terrible rash from your medicine. 

5 The doctor, if he were in the field o~ public , 

6 education, would turn to you as the patient and S~y, you've 

7 got a hell of a lot of nerve not responding to my Imedicine, 

8 

II 

10 

11 

12 

14 

15 
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21 

22 

here, take more of it. 

(Applause) 

I 
Now, seriously, ,wha t does the doctor, to? The 

doctor doesn't blame you for not responding to hls--the doctor 

says, I'm sorry. I gave you the right medicine. 
I 
IThat works 
I 

on ,most. people. I'm sorry, 'it. didn't work on you.1 It. doesn't. 

I 
work on everybody. 

And then he'd say, here, try this, and he'd give 

I 
you something else. It's not your fault if you don't respond 

to a particular medicine. 

And one of t:he things we need to do isl to structure 

schools so that you know tha't when you're not reaCrlng a kid 

through talk, you've got: a sec,ond way. You've gotl the time. 

I 
You've qot the support \system to 

reach that kid a second way, a third way, a fourth way, a fifth 

You've got the materials. 
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2 
! 

way, until the kid gets it. 

(Applause) 

3 

4 

Then we have the way schools are organtzed. 

British business writer who did J'ust a marvellous thing . i 

As a 

about 

5 

6 

schools, and how secondary schools are organized. lAnd 

a school is something like an office. It's not li~e a 

he said, 

coal 

7 
, 

It's not likl an auto mine and it's not like a paper mill. 

8 factory. It's not like working on a ship. 

9 
A school resembles an office where peo Ie are read-

10 
ing things, and they're writing things, and they'r listening 

11 
to people and they're passing paper. Now, suppose you had an 

12 

13 

office. Let's say it's an insurance i 
company or a bink or a 

office or a SC1001 office: newspaper offic," or it's your union 

14 

15 

16 

)I-nd suppose you hired somebody and YOuJsaid, AI, 

here's your desk. Sit over here. And see tha't? ou 've got 25 
I 

other people working. They're doing the same ,,,ork that you 

17 
are. But we don't want you ever to talk to them Because 

18 

19 

20 

they do their work, and you do yours alone. 

I And you see that person over there'? 
rat's 

your 

manager. And your manager is going to come over a d tell you 
21 

22 

I 
exactly what to do, and then you do it. 

~ill And by the way, in 45 minutes, a bell ring. 

I 
! 
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! 
I 

We want you to leave this desk and this room and tie people 

i sitting around you and t:hat manager, and we'want YjU to walk 

up to 412 where you will have another boss who wilt give you a 
, , 

totally different job to do. You will have 25 oth1r coworkers 

sitting around you. We don't you to talk to them Jither. And 

you will be 45 minutes in that room and then anoth~r bell will 

ring. 

And every 45 minutes we're going to 

, 

i 
, I 

gL1e you a 

different job to do and a different boss to relate Ito and 25 

lcoevmeuov other coworkers that we don't want you to have any 

with. 

, 
If you organized a bank that way, or a ~ewspaper 

office, or your union office, you would be driven out. People 

would say, you don't know what you're doing. It's ihard enough 

I , to work for one boss, you organize a union against 'um. But 
I 

imagine having seven different bosses in a day; sev~n different 

I 

personalities, different sets of expectations. , 

a di~ferent People can't just turn around a do job 
I 

and do it in 45 minutes. It takes them time to get adjusted. 

What about the kid who doesn't get it until the 40th minute? 
I 

He's just starting to get the hang of it. The bell rings; off 

we go. 
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I 
Now, this system makes sense if you t~ink of the 

student as an inanimate object going through an a~SemblY line, 

and the first teacher is putting this bolt on, an~ the second 

I 
one is tightening this screw, and the third one is doing 

something else. 

I 

If you view the school as a factory, tn which the 
i 

teacher is the worker, and in which the student it an inanimate 

object bein'] worked on externally, this makes perfect sense. 
I 

. I 
You're goin'] from one to another to another on tte assembly 

line. You move from teacher to teacher during tht day. And , 

each year you move from teacher to teacher, and t.at's the whole 

I 

But you know, nobody can educate anYb~dY else. 

thing. 

Education is something that a person does for himtelf or herself. 

I 

The teacher can create--

(Applause) 

I 
--the student is the worker in the SCiOOl. If the 

studen·t doesn't do the 'Nork, the student will neVjr learn, no 

matter how brilliantly the teacher dOE the job. 

(Applause) .1 

Th" teacher is the manager of the wodi: The 

I" 
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I 

teacher can have ideas as to· what kind of things t~ put before 

the students that will get the students to be enga~ed and to be 

motivated and to wor". The teacher is really the 1anager and tJ:, 

student is the workeL But we don't organize SChOOl1 in that 

way. Well. that's something we need to think abouti. That 
I 

was secondary schools. 

What about elementary schools? Well. ~ne education-
I 

al writer has said that if children had to learn h~w to speak--

something that they all have to do; and it's very ~ifficult 
learning how to speak. because you can't look back lat the 

words as you can in reading. i 
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! 
People have different pronounciations or words. 

I 
You have to be listening at the rate I I m speaking. I You cannot 

o onCco 1 ChaCo Whe ce., whe n yoo' ce ceading, you oa f go ovec 

it and you can control your own rate. But all kids learn how 

to speak. 

But somebody said if kids had to learn ow to speak 

I 
the way they are taught i.n schools, they would nevef learn how t 

speak. And here's a description of how we would ttachkids, 

I 
might teach kids how to speak in school. I 

1ecided that we had jio teach 

children to ',speak, how would you go about it? Well first, 

I 

:And suppose we 

some committee of experts would analyze speech and jreak it down 

into a number of speech skills. And they'd say thcrt speech is 

i 
made up of sounds, and a child must be taught to ma~e all of the 

I sounds of his language before he can be taught to speak the 

I 
language. 

Well, then, we would list the sounds, the easiest 
I 

ones first and the commonest ones first, and the h~rdest ones 

Then we would begin to ~each and the rarest ones later. 

I 
infants these sounds, working our way down the list 1 

1'1hen the child had learned to make all 1he sounds 

on the sound list:, we ,.;ould begin to teach him t:o c9mbine 

i 
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sounds into syllables. 

When he could say. all the syllables on the sylablles 

list, we would begin to teach him the words on ourl word list. 

At the same time, we would teach him tfe rules of 

grammar, by means of which he could combine these inewl y learned 

words into sentences. 

Everything would be planned, and nothing would be 

8 left to chance. There would be pl,=nty of drill, review, and 

9 
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standardized tests to make sure that he's not for~otten anything. 

Now suppose we tried to do this? . What would haopen?' 
• I 

I 
t'ihat would happen quite simply is that most children, before , 
they got very far, would become baffled, disC,Ouragled, humiliated 

and fearful. And they would quit doing what ,:,e as~ed them. 

How the interesting thing when a k:id first starts to 

speak, and I know because I'm a grandfather whose prandchild is 

just starting to speak, the first sounds that camel 

baby's mouth, ",e don't say, t;ha t 's not a word. 

We say, look, he's speaking, and we 

hug him and we say how wonderful i i: is. 

I , 

(A~lause) ! 

out of a 

him and we 

So one of the things that we know as prrents, and 

we know that--what do W,;! say about principals and about school 
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never 
I superintendents, we say the one thing you must do if you 

i 
2 want to get the faculty really to work and tc Pitch'in, never 

4 

,. 
•• 

humiliate anybody. 
i , 

You can criticize. You can show peoPl~ how 

might do better. But nE,ver humiliate anybody. Wpat do 

they 

we 

6 do in school? Not because we intend to. But if we constantly 
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call on a kid who doesn't: know the answers to recire in front 

of all the other kids in the class, that kid is beitg humiliated 

in front of all his COlleagues. That's the way the'class is 

organized. 

Ive don't intEmd to do it:. But a lot of kids stop 

trying because of that humiliation. 

! 

Well, thes e Clre the problems we have. lother 

problem is the way we gr:oup kids. You can make a[ kid feel 

! 
terr if ic by grouping him in such a way tha t he's tht bes t kid 

in the group. He'll feel great. I 
I 

You can knock the stuffings out of anotper kid if 

he's a lways in a group whe re he's the lowest. I'd ~ike to 

share with you the kind of thinking that needs to g~ on in our 

schools, and that we as t:eachers need to be inVOlver in, because 

nobody else can really do this, or will do it. 

After our last conference, last October, I had the 
! 



4 

1 

3 

" 
5 

·7 

Il 

9 

10 

11 

12 

13 

14 

-53-

I 
privilege of visiting our colleagues in the German teachers' 

union. And I visited a school in Cologne. And 1'1)1 not offerin 
i 

this to you as the answer, so that E!verybody goes ott and has a 

i 

Cologne school in their district. It is a way of thinking about 
! 

how by changing a few things and thinking about a i 
ffw things, 

you can make a very big difference. 

It's a challenge to build your 

own, to think about your own. It is not a 

I 

own, anf to do your 

chailen~e to ask 
i 

you to copy somebody: else's, although there are sO~lle good 

elements in it that deserve some copying. 
! 

But here's a school. It's an urban schbol It's i . 
got 2,200 kids. There are a lot of Turkish kids ani I·lorroccan 

kids and Greek kids. : So there's multiculturalism fnd multi-
i 

lingualism. It's not a nice neat school witltr. a lot! of obedient 

15 middle class German children. 

16 This is a school, a secondary school 
! 

inlGermany . 

17 All of the kids are testE!d in the fourth grade. 
i 

Anf let me 

18 tell you, if you're real smari:, they send you to G I . 
yrnasl.um. 

19 And if you're not so smart, they send you to Realsc~ule. And 

20 

21 

22 

I if you're at the bottom of the pack I' they send you [0 something 

And thft me"", 

called Hauptschule. 

This is a comprehensive school. 

I 
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most of the kids who were told they were smart on ~he basis of 

the test have gone off to Gymnasium, and this sCh01l takes the 

bottom two groups, ·the two that were told they're 10t smart 

enough to go to college. 

And the results in this school are ama~ing. Because 

it takes lots of kids who were told they can't go 10 college. 

And it has them pass a national examination whi.ch jctuallY 

does send them on to college. Now what does the SClhoof do? 

'l'he first thi.ng that happens is, you arle not 

assigned to a class. When you come to the school, you are 
I 

11 told, Hr. Shanker, here i'ire seven oi:her teachers wh are part 

12 

13 

14 

15 

16 

18 

111 

20 

21 

22 

of your team. There are eight teachers on your 

are the record cards for, say, 120 kids. These 

your kids. They' 11 be here in a fe\\1 days. 

tear' . . :And here 

are gOl.ng to be 

, 

i 
i 

It is the job of your tE!am to make the ~ollowing 

decisions. They will not. be made by the principal ~r by the 

superintendent or by a computer or by a programmer or by anybody 

else. Your team of teachers will decide the fOllOWrng. 

How do you break these kids up into grrups of 

I 
classes? Which teachers teach what subjects? And leaChe.rs who 

are good at teaching reading may not be that good a teaching 

writing, et cetera. So e,veryone plays to their str'i'ngths. 



6 

2 

3 

-55-

, 
i 
I 

I 
The next thing that happens is ,you halve no bells 

here. And therefore, you don't have to move ever140 minutes. 

You make the decision. You want to keep the kids \a whole 

4 morning for math? Fine. A whole afternoon for German? Okay. 
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After the first week you find that all morning for 

math is too much, the kids are getting restless, I ou can change 

it. You can change it anytime your team wants to. It's your 

business. It's not the business of the rest of t e school. 

The only thing we're concerned about is the kids 

I 
The next thing we want to tell you, y1U see these 

kids you're getting? You're getting them in t:he flifth grade, 

and they're not: graduating until age 19. i 
They're goin9 to be 

in this school. 

i 
Your team of t.eachers will have these Isame kids 

from t,he fifth grade through age 19. That means ~ou' re not 

going to spend until Thanksgivin9 each year learnibg the 

names of 150 new kids, and it means you're not going to pack up 

the first week in ,Tune because you're got to get ready to pass 

them on to the next teacher. You are the nextt~acher. 
And you're not going to be able to sa~ you got a 

i 
bunch of kids from the teacher who ruinedl:thEtm 1alst year. 
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And you can't wait to pass them on to the next one recause 

there's not much you can do with them. You will ble with them 

long enough so that you ,.ill live to look at yourSellf in the 

mirror and say to yourse lf, whatever good has happiened to 

them, I take the credit. And a lot of the bad thlings, I am 

responsible. I 
i 

It takes a bureaucratic factory situatiFn and 

turns it into a moral community. I 

Finally, there's very little lecturing br talking 

10 in the classrooms. The i kids are tables of five doing what 

we call cooperative learning. That is, they get prbblems 

and questions where the kids help each other. No Ibhild is 

11 

12 

13 

14 

15 

16 

17 
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ever asked a question to perform in front of the w~ole group 

unless you know in advance that he's going to look ~OOd. 
The embclrras"lment if any is in that sma~l group 

I 
where he's shielded by friends. 

Now, is this a perfect system? No. Spould 
I 

teachers stay with kids for that many years? MaYbt not. 

Maybe it should be two y,,,ars; maybe three, instead I f that 

many. 

Do you give up something? Sure. not all 

teachers can teach the fifth grade Clnd teach the 1a t grade 
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i 
of high school. That's quite a span. Maybe i t' ~ not true that 

, I 
2 all teachers will relate to kids of all those dififerent age 

3 groups. 
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Maybe they should be two-year 

blocks, or different ways of organizing. 

blocks'l 

But thi 
or three-year 

only question 

I'm raising is that everything we take for gran1ed, which is 

that you're assigned the kids. The bell rings elery 45 minutes. 

You teach this. -;:his is how you group them. Th~S is what you 

I 

do. 'rhat what this school has done is to questidn everything 

that's donE" and to say you can do it differentl~. 
, 

They are successful. That isn't th1i only way of 

doing it. Dade County schools are involved in a remarkable 

experiment where over 40 schools are managing thjmselves. 

They submitted proposals, and they are managing lhemselves. 

It is probably the largest experimen4 going on in 

! 

the united States of tE~achers, and actually not'j ust teachers 

but all the members of the faculty cooperat~ng a1d building a ' 

school. 

Now the question I want to raise is, how do we make 

this happen? If we are going to improve SChOOl1' it's going 

to be because things like these are tried in dif1erent places. 

And when they're first tried, they're not going 80 look so good. 

I 
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wnen you try something new, it's messy. 

i And the first things tha tare t:ried, IOU may have to 

abandon half of what you tried, and keep half; an1 keep trying 

and try ing and trying until you get it right. I 

I 
As a matter of fact, a school is a typ I of 

organization where it's never going to be perfect. And as a 

matter of fact, that's what the automobile manufa turers are 

find ing out, tha t even when you manuf acture inanifate obj ect.ts 

you're got to give the workers who are working wilh these 

inanimate objects enough decision-making power so Ithat when 

they see that the light has changed or the metal las changed or 

sOr.lething else, you've got to give them the power to constantly 
, 

make adjustments and to use their intelligence or' initiative, 

or otherwise, you're not going to make good autom biles. 

Now, how do we do this? I sugges·t th t we continue 

to try to do the kinds of things 

are doing, and that is to try to 

, 
that Dade and a few 

do some things 01 a 

others 

school 

wide basis or even on a systemwide basis. That's fine, where 

it can be done. I 

But in many places, you can't do it or a school 

And therefore I suggest that wherev4r we have a wide basis. 

team of teachers--notice that in this 
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of eight teachers, that's really a whole school. Because 

those eight teachers, it's almost .as if nobody else were in 

the school. They staywi.th the same kids, the sate teachers. 

They could have their own building; they don't. I 
I , 

In that school they do have a faCUltYI' senate, and 

the teachers on each tE!am elect a person to the f culty 

senate--bythe way, the! principal of each school tn Germany 

must be in the classroom with kids for at least StX hours a 

week; tha t' s German law. 

,erm"! pciooipa10 

(Applause) 

By the way, tha t' s the way the 

feel about it, too. They don't feel it's punishrent. They 

feel that cements their relationship with the factlty. 

And in Germany, you'd probably have alstrike of 

principals if they were told they were going to b~ full time 
, 
I administrators ou ts ide the classroom and change t1a t 

relationship. I 

But in that school, the principal carufot do anything 

without a majority vote of the faculty senate. I1'sa 

democratic school for the faculty. ' 
I 

But what we need, in the next year or two, and 

it won't happen unless each and everyone of you leturns to a 
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i 

local and tries to mak,a this happen, wherever YOf have six, 
, 

seven, eight, nine, 12,> 20 teachers, we have to 1ind a way of 

allowing those people, provided that they have a good idea and 

i 
are wi lling to work on it, and provided there arej parents who 

I 
are voluntarily willing to have their children i1 such a 

school, which will be a different type of ins ti t~tion, we have 

to permit those teachers to have a school of theilr own. 

Now, a few months ago, I suggested t1is at a 

national press club conference, and I called thesie opt-for 
, 

schools, and some people c;alled them schools wit1in schools. 

Since then somebody ha~, sent me a book on this islsue. And 

12 this person has a very go~d notion. He calls th~m charter school, 

13 Charter. 
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'l'hink of the fact that every local i the AFT has 

You received t~le charter 

because we have confid,E!nce in you. We're not: telling you what 

We're chart:eri1g you to 

received a charter from the AFT. 

to do. We're not directing you. 
, 

accomplish the purposes and missions that you seti out to 

And we've got thou,.nd, of local, ac+" the 

country that are totally autonomous. They're nit under 

control. And yet look at all of us and how weI we work 

together throughout th,= year on legislative, political, 

do. 

our 
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collective bargaining. 

I 

If you will get good people ou·t there, 4nd you give 
i 

them a charter, give them the opportunity to work in~ependentlY, 

And it is very much like sfnding Henry 
i 

they can do a good job. 

Hudson off wi th his chart:er from the East India com~any. 

i 
A charter is usually granted by someonet It ought 

to be granted jointly by the union and by the boardiof 

education in any district. They say, we jointly gite these 

! 
up their own sub-school lin 

with the following principles. 

teachers the right to set 

They usually issue a charter because 
I 

. i tne 
I 

accordance 

people 

out there are going to be working in territory that is sort of 

dangerous and unexplored. That's what all of you are doing 
, 

in your districts all the time. That's what HenrylEudson 

did. 

We can't centrally know all the problem~ that you 
I 

are going to be facing locally. We as a national otrganization 

and the school district ought to provide support. And we 

ought to say to these peop Ie that the charter goes f r five 

years or for seven years so that you've got enough ttime to put 

I 
the thing into shape, and know that you're not gOin~ to get a 

new principal or a new superintendent who's going t1 come in 



13 

1 

2 

3 

4 

5 

-62-

artiter you've invested all that work and effort, somebody's 

going to say, stop, we don't 

and pull that out from under 

educational experiments., 

like wha t you' re doin~ anymore, 

you, which is true of ~o many 

NOW, this isn't the 1960s. 'I'his idea ~oes not 

6 mean tha t anybody can go off and do his own thing. i Propos a ls 
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would have to be submitt:ed that deals with cooperative learning, 

how to individuali.ze instructions, the use of. tephnology, 

i 
groups. how to 

reaCh~ng kids. 

kids working in groups and adults working in 

.get away from talking and use other ways of 

i 
So there would be proposals that wouldl be submitted 

and would have to be a scheme of evaluation, althOrgh hopefully 

we would get away from the crazy standardized testf' that are 

I 
driving us all to narrOlv the curriculum as we getl people to 

fill in forms with little answers t:hat don't mean rery much. 

Now, WEl will need--I want to conclude fY talking abo t 

the problems that this lVill raise. Many union memrers feel 

uncomfortable abou t: geti:ing into the area of tryihg to change 
I 

They say that's not what a union war there to 

We're good at negotiating. We're good at PO~itical 

the school s. 

do. 

i 
Butlwe don't action. We're good at bargaining contracts. 

really know about this. I wasn't elected as a unfon leader, 

, 
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• they say, because I knew how to do this. 

Of course, when we all started, we didn't know 

I 
how to negotiate either, because there was no co]lective 

I 
4 bargaining. And we learned, with some help from the AFT and 

5 some training programs. But mostly we learned t rough our 

6 own trying it. 
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Teachers felt the same way not~ too m years ago. 

Twenty years ago teachers felt the same way abou being 

involved in politics. I remember standing in fr 

i 
delegate assembly as PJ~esident of the New York 1 leal in 1968 

just weeks before the election between Hubert Hu phrey and 

the troops, but on that issue, I was booed and voted down. 
, 

It wasn' ttha t our teachers were for IRichard Nixon , 
or against Hubert Humphrey. In those days they hought it was 

the wrong t.hing for a union to be i,nvol ved in poli tics. They 

said if you get involv<,!d in politics, you're gOinlg to get away 

from the main thing which is collective bargainin[, , and the 

negotiation of contracts. 

AI, you're going to get too friendly lith these 

I 
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politicians. And before you know it you'll start w1ndering 

I 
whether you want to be nice to the guy you helped e[lect, or 

i 
whether you want to punch him in the nose to get a glood 

I 
contract. And they certainly had a point; there's [no question 

about it. 
I 

i 
I 

But it was a year l~ter that New York 9ity teachers 

found out that their whole contract and job securi~ and 
I 

everything else depended on the governor and th~ s~ate 

legislature. I 

And none of us any longer have to mi'tke ithe argumant 
I 

as to whether we should be involved in politics. ~e know that 

i 
that is money. It's Prop. 13. It's tuition tax c1edits. It's 

, 
privatization. W.e know now that politics i.s as esselntia~ to 

our being as any contract we ever negotiated, or a~ gr1evance 

i we ever handled. I 

And I submit to you tha t the i.mproveme~t of our 

I 

schools is just as essential. It will nQt make mu~h difference 
I 

if the UAW negotiates gr,,!at contrac"ts and handles jerrific 

grievances if WE' produce automobiles that can't: cOipete with 

I 

the Japanese. There won't be an auto industry or 1n auto 

union or grievances or anything else there. I 

And there won' t be an AFT or a public e1ducation 
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I 
I 

system in this country unless we do it. No one I el!jle can do it. 
I 
i 

And I hope that as a result of this cotvention and 

I the support that we offer to you after the convention that we 

n\a Je ' in the AIDer ican Federation of Teachers go on to I more 

history than we have. , 
i 

We've already made it. We brought collElctive 

bargaining to America's teachers. But when the hi1tory books 

are written ten or twenty years from now, I would ~ike a 

I 
chapter that would show the kind of danger that PU11iC education 

was in, and would show that the only group of peop e who were 

there in the classrooms, who were there with the kids, that the 

only group of people who know and can figure out oVler a period 
, 
I 

of t~me what's wrong, that they would be involved i'n turning 

schools around. 

Now the greatest problem that we have is that 

most people in education who engage in educational rxperiments 

are not very much liked. They're not liked very mUfh because 

most educational experimenters in the past have beer very 

arrogant. They have kind of said, we know the answrr. The 
I 

rest of you who were not involved in our experiment l, you're 

lazy or you're not really committed. 

And if you wE~ren' t lazy and if you were committed, 
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you would be doing what we're doing. 

2 In other words, many people who have gpne off to 

3 try these things kind of say. the rest of you are ~errible. 
, I 

4 You're bad teachers. You're really hurting the klfs. We are 

5 the only moral and truly good people. 

6 And of course, first of all. they'~e wrong. They 

7 don't know what they're doing. Most of them fall Ion their 

8 face. But frequently, we help them fallon their faces, 

9 because nobody likes to be put In that position, a position of 

10 inferiority. 

i 
11 We are not saying that these chartered schools are 

12 superior or that the people are superior. Think of it this 

13 way: the fact t.hat then! are people en,gaged in med!ical research 
I 
I . 

14 does not mean that they are superior people and thlat the 
I 

15 practicing doctor is inferior. Nor does it mean that the 

16 

17 

18 

practicing doctor is doi.ng the wrong things. 

The people 'iTho are doing the things t~ey' re doing 
i 

, i 
on a day-by-day basis are doing what they know how to do and 

19 what t.hey' re expected to do. The researcher i.s tying to figure 

20 out new and better ways of doing things next year and five years 

21 from now and ten years from now. 

22 And the rOlE! of these charter schools is not to set 
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I 
an example of what a perfe,::t model is. The role ofl these is to 

find new ways for other people. I 

I 

And the fact that you have doctors eng~ged in 

medical research does not demean the role of the p~actiti~ner; 
it elevates the role of the entire profession. 

Wouldn't it be great if in thousands I 
off our 
i 

communities we could turn the parents, who .see whait some of the 

! 
bad results are, and say, look, we know. but nObPdr knows 

how to solve that problem. It's true here. It's frue in 

, 

other countries. The kids are not learning these rhings. 

We're doing the best job we can. And ~n addition 

i 
to doing the best job we can, we have the fOllowinr group out 

there that is seeking new answers, and we support ~hem and we 

help them, be cause we too are concerned. 

We came into this profession no·t for t~e money. 
, 

We knew that it didn't pay well. We came in 
! 

becaufe we wanted 

to do something for the£le kids. We want all of thfm to learn. 

I 
We want more of them to learn. And we're doing thr best job we 

, 
can, and we are supporting those people who are g0j-ng to find 

! better ways yet. I 

And each year things will get better, ~ecause people 

will find new and better ways of doing it. I 
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It's a tall order, but so is collective bargaining. 
i 

And I [lOpe that throughout this convention, 'and I 10pe that whe 

we leave it, I hope that when we come back two yea~s from now, 

that in addition to the relatively small number of ~istricts th 

are now engaged in pioneering efforts, I hope that each and 

everyone of you will enable me to stand here a few years from 

now and say that we've got 300, 500, 700, 1,000 P11ces where 

there are six or eight or 12 or 15 or 20 teachers 1ho. with the 

support, of their union and the support of their faclul ty, and 

the support of their school system, are trying to Jake a system 
i 

that will work better than the one we have tOday. 

I know that we can do it. 

(Standing ovation) 


